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Abstract 
Reframing the school culture as a community of learners creates a context in which many new insights can be 
generated. If today’s children become adults who cannot hold jobs, who rob others to support drug habits, who abuse 
their children the lives of everyone will be affected. The future will be in the hands of the children who are in school 
today. What are we doing as teachers to prepare them for the challenges? John Dewey said, “What the best and wisest 
parents want for his own child that must be what the community wants for all its children.” 
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1. Problem statement 
The new paradigm of parent-school relationships is characterized as a community of learners. Learning 
can take place only when all participants celebrate their successes and openly and honestly confront their 
problems. 
The learning culture is especially important for another reason: to find more effective ways to educate 
all children well. While educators have greater professional knowledge about teaching and learning, given 
the realities of life today and the complexity of human beings, even they do not have all the answers. 
Students’ academic progress is not determined only by what teachers do but is also influenced by 
personal characteristics, which parents know the most about. And education (in contrast to schooling) 
happens not only in schools, but also in the community (Wescot, 1999, 2002).  
Children are learning everywhere, everyday, from a variety of sources, including their peers, video 
games and television and movies. 
Since there are so many direct and indirect influences in the complicated world children live in today  
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and since the process of  learning is so complex and personal, people have to join together to figure out 
what children need to become the kind of adults we would like them to be. 
Changing thinking or changing schools and communities is a developmental process that happens over 
time. And working with others, especially with people who don’t know each other well, because their 
relationships have been distant and formal, takes time, lots of time. 
As the chaos theorists suggest, something small can have great effects (Epstein, 1995, 2001), so the 
point is to do something. We can all learn from experience. A group, for example, can examine any 
problem, such as reducing the dropout rate in a particular school, brainstorm some possibilities, select the 
best options and try them out. Then, after they have had a chance to reflect critically on the results, they 
can revisit the problem and try again. Through such an outgoing and recursive process, the group will 
discover what works and what doesn’t – and probably will find new strategies to try as they get more 
information (Gleick, 1987). 
Since schools already exist, it is more difficult to think outside the box, to imagine a school radically 
different from those we are all used to. That’s why it is so important to keep focused on the ideals of the 
new paradigm as we take steps to change the fundamental relationships among parents, teachers and 
community members. Because communities themselves must decide on changes for their own schools, 
these remodeled schools will not look alike. Different communities – rural, urban, suburban – have 
different needs, different values, different ideas (Barth, 1990).  
One way to begin the discussion is to think about what children need in order to learn and develop by 
answering some questions. 
What do children need in order to learn what they need to know to be successful as adults? Food, 
shelter, good health, adults who love them to serve as positive role models.
What do families need to care for their children well? Food, shelter, good health and the knowledge, 
skills and resources necessary to provide for children, friendship and support from other adults.  
What do we want children who have been educated well to be able to do as adults? Earn a living, 
participate in civic life, raise their children well, feel confident, competent and welcomed as members of 
the communities in which they live, enjoy friendships with other adults, care about the well being of all 
children. 
What special services do some families, individuals and/or children need? Special-education services? 
Psychological counseling? Healthcare? Rape counseling? Rehabilitation programmes for substance 
abuse? Day care for working parents? Parenting education? Job training? Legal aid? 
But how connected are all these efforts? How easy is it for any individual to know what is available 
and to gain access to a particular service or programme? How much do people involved with one 
institution, organization or programme know about the efforts of people doing similar work with another 
institution, organization or programme? The problem should be clear. Despite many efforts by many 
individuals, groups, agencies and organizations to help solve problems, these services are fragmented and 
disconnected from each other – and perhaps unknown by the people who need them most (Redding, 
2001).
2. Purpose of  Study  
Everyone respects the many differing personal perspectives and backgrounds people in any community 
may have – and they seek to understand multiple points of view. Everyone recognizes that children’s 
learning are in school only some of the time, they are being educated all the time. Through conversation, 
teamwork and collective action people work for needed change. And while finding common ground may 
not be possible, given time, consensus about some ways to achieve a common purpose will emerge to 
serve as a foundation on which to build (Sergiovanni, 1994). So, the purpose of study is to demonstrate 
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that if we thought about education more broadly and creatively, we might be able to educate people – 
both children and adults of all ages – more effectively. And communities wouldn’t have to spend more 
money, but they would spend the funds they have now differently. 
3. Methods 
In order to prove what we have discussed above, we used some questionnaires, which were given to 
100 parents of the pupils from an ordinary secondary school, from Bucharest (school no.117). We also 
applied the questionnaires to 50 teachers of this school.  You can see the questionnaires bellow. 
3.1. Parent Attitude Survey 
3.1.1. D I R E C T I O N S 
The questions below describe a variety of conditions related to the school your child attends. We want 
to know to what extent you agree or disagree with each statement. Circle SA if you STRONGLY AGREE 
with the statement, A if you AGREE, but not strongly, U if you are UNDECIDED, D if you DISAGREE, 
SD if you STRONGLY DISAGREE. 
1. I feel welcome whenever I visit this school. SA A U D SD 
2. The total educational programme of this school is of high quality. SA A U D SD 
3. I have visited the school more than 2 times this year. SA A U D SD 
4. The teachers from this school treat my child with respect. SA A U D SD 
5. I am proud of this school. SA A U D SD 
6. My child does not have enough homework. SA A U D SD 
7. The books my child uses in school are up to date. SA A U D SD 
8. The school provides enough activities so that everyone can find an activity to match his/her 
interest. 
SA A U D SD 
9. Discipline at the school is not consistent or fair. SA A U D SD 
10. The school has helped me and my child to set future educational goals. SA A U D SD 
11. The school meets the unique educational needs of my child. SA A U D SD 
12. The teachers encourage my child to do his/her best work. SA A U D SD 
13. Teachers call me about my child even when she/he is doing well. SA A U D SD 
14. The teachers from this school don’t really care about my child. SA A U D SD 
15. My child is not safe at this school. SA A U D SD 
16. There is no drug or alcohol problem in this school. SA A U D SD 
3.2. Teachers Attitude Survey 
3.2.1. D I R E C T I O N S 
For each of the three list below, please put a “1” by the activity that you think is most important, a “2” 
by the second most important, a “3” by the third most important and a “4” by the fourth most important. 
LIST A LIST B LIST C
Parents volunteer in classrooms Parents workshops on dealing with teenagers Parents should help with homework 
Parents serve on school councils Parents workshops on drug and alcohol abuse Parents should only monitor homework 
Parents attend parent-teacher conferences Parents workshops on teen sexuality Parents should “punish” children for not 
doing homework 
Parents help design the curriculum Parents workshops on helping with children’s 
homework 
Parents should not interfere with 
homework 
4. Findings and Results 
After we counted the results we found out that among the parents there are 70% who considers that  
they feel welcome whenever they visit the school; 60% are undecided when it’s about saying the  
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school has a high quality programme; 70% said they visited school more than 2 times a year; 60% stated 
that their child is well treated by the teachers of the school; just 40% said they are proud of this school; 
35% complained their children don’t have enough homework; 80% of them said the books are modern; 
just 30% admitted that school offers a variety of activities, according to their different interests; 65% of 
them said that aren’t satisfied with the discipline from school; just 30% agreed with the role of goal setter 
of school; only 20% believed that the school meets the unique educational needs of their child; just 40% 
considered the teacher stimulated the child to do his best work; only 20% said they are called by the 
teacher even when their child is doing well; 60% of the parents said that the teachers from this school 
don’t  care  about  their  child;  95%  of  them  admitted  that  their  child  is  safe  in  this  school  and  the  same  
percentage maintained when was about drugs, meaning they said it’s not a problem, at all. 
We could say that most of them are satisfied with the activity of instruction, the way the teachers are 
involved in it, but they don’t like it the fact that schools aren’t interested in developing everyone’s 
aptitude. They also wanted more discipline and they are also satisfied with the lack of any danger inside 
the school (temptations of drug abuse or violence).  
As far as the teachers’ concern we found it that for most of them the most important is for the parents 
to attend parent-teacher conferences, then to serve on school councils and they put on the same place as 
importance the last to activities. We could see that it is still important for them to meet with parents and 
discuss directly we them. When it’s about workshops, they would appreciate more the involvement of 
parents in the problem of drug abuse, then – in the homework issues, then - in the sexuality aspects and 
only in the end – in the general problems of a teenager. So, we could notice that they need the parent’s 
help when it’s about the health of children and the homework (which imply more efforts from their 
behalf). They would like - as far as the subject called “homework” concerns – for the parents to help 
them, then – on the second place as importance - to monitor them and they are very few who agree with 
the punishment and with the lack of intervention from the parent’s behalf.  
So,  for  the  teachers  is  important  to  see  the  parents,  to  talk  to  them,  to  consult  with  them  and  to  be  
helped in his difficult work, but. In the same time they don’t want too much involvement, as far as the 
instruction concerns. They still think that is just their job what they are going to teach and how. 
5. Conclusions and Recommendations 
School must be a place of learning for all members of community. We are all responsible for the 
quality of that learning. The school’s main goals are to meet the varied needs of students and to foster 
outstanding achievement and overall excellence. To accomplish this goal, we believe the following things 
about: 
x Learning. Learning should be lifelong. The curriculum must be responsive, purposeful and 
appropriate to the learner; it also must be interdisciplinary, integrating relevant information from 
different subjects. Appropriate testing and assessment must measure learning. Learning must be active 
and include solving problems or performing tasks under real life conditions (authentic). 
x Students. They learn through encouragement; learn in different ways. Students must take 
responsibility for learning, must achieve learning at high levels. They must have access to a variety of 
learning opportunities that will serve their needs and interests. Students must learn to think critically 
and achieve their best. 
x Parents and Community. Parents are the primary educators of our children; their involvement is 
essential to effective education. Community involvement enriches learning by increasing resources and 
services offered to learners. The community must give the school its financial, social and moral 
support (Zehr, 2001). Our community is a part of, and is influenced by, a larger national and global 
community. 
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x Teachers. They must believe that all students want to and can learn. Teachers must be well qualified 
in their subject area and effective with various teaching methods. They must be lifelong learners, must 
be committed to their students, must be able to work in a team. Teachers must have personalities that 
enable them to be effective with students, parents, colleagues and the community. They must challenge 
and inspire each student to achieve his or her highest potential. Teachers must provide opportunities 
for students to be planners, designers, creators and critical thinkers. They must be viewed as 
professionals who deserve our support in their growth and development. Teachers must be positive 
role models for students. 
x The school. It must be safe. The school must support active learning. It must recognize individual and 
team accomplishments. 
The school music enforces clear rules and expectations for its students and staff. It school building 
must be attractive and include all indoor and outdoor facilities that we require to meet our goals for 
education. The school building and grounds must be flexible, open, light and in harmony with the 
surroundings. It must foster good citizenship. The school must use up-to-date technology as a tool to 
broaden and enrich learning. 
If we want to practice rather than only preach the democratic ideal, then we need to ask: What do all of 
our children need to have promising futures? Even those people who are not concerned with ideals should 
realize that the education all children get today – not just their own children- has practical consequences 
for everyone (McAllister Swap,1993). If today’s children become adults who cannot hold jobs, who rob 
others to support drug habits, who abuse or desert their children, who sleep on city streets or in prison 
cells, the lives of everyone will be affected. In one way or another, now or later, we will pay. The future 
will be in the hands of the children who are in school today. What are we doing as teachers to prepare 
them for the challenges they will face? What can we do? What should we do? These are questions people 
in every community must ask and answer in their own ways. In an ideal world, all  children would have 
warm homes and careful parents. They would attend schools that educated them to meet all of life’s 
challenges. They would live in communities where the needs of children came first. In a democratic 
society, John Dewey said, “What the best and wisest parents want for his own child that must be what the 
community wants for all its children.” Whose life would not be improved if the community becomes a 
home for all of our children? 
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